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Abstract This essay explains task— based language teaching( TBLT) from the following perspectives the theoret—
ical base, the definitions of task ; task components and the steps of task— based language teaching. Furthermore,
it discusses them, which may help foreign language teachers in understanding and applying TBLT to the practical
teaching. The paper also gives some suggestions about how to use TBLT in China.
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( A task)is a piece of work undertaken for one—
self or for others, freely or for some reward.
Thus, examples of tasks include painting a fence,
dressing a child, filling out a form, buying a pair
of shoes, making an airline reservation, borrowing
a library book, taking a driving test, typing a let—
ter, weighing a patient, sorting letters, taking a
hotel reservation, writing a cheque, finding a
street destination and helping someone across a
road. In other words, by‘ task “is meant the hun—
dred and one things people do in everyday life, at

work, at play, and in between. ("%

An activity or action which is carried out as
the result of processing or understanding language
(i- e-as a response) - For example, drawing a map
while listening to a tape, listening to aninstruction
and performing a command, may be referred to as
tasks. Tasks may or may not involve the produc—
tion of language. A task usually requires the teach—
er to specify what will be regarded as successful
completion of the task- The use of a variety of dif—
ferent kinds of tasks in language teaching is said to
make language teaching more communicative. ..
Since it provides a purpose for a classroom activity
which goes beyond the practice of language for its
own sake. BI(P-29
Nunan In general, the communicative
task is a piece of classroom work which involves
learners in comprehending, manipulating, produc—
ing orinteracting in the target language while their
attention is principally focused on meaning rather
than on form. The task should also have a sense of
completeness, being able to stand alone as a com—

municative act in its own right. ?1F"
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