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- Is there 2 correlation berweerr this development and the accompanying
social and historical conditions?. Hypothesés have been propounded on this
question by several authors concerned with different #pochs. The dawn of 2
régime of liberty 2nd dexnocracy, it is suggested, promotes the rise-of rhetoric
and its philosophical importance, whereas the setting-up of an authoritarian
state entails fts decline. It is Fror- this poitit of view. that we now-judge the
controversy between the séphists and Plate;® that Gwynn” explains the detling

of thetoric foﬂov.mc the establishment of the Roman empire; that the role of

mediaeval hetoric® is presented; and:that the rise and decline of Renaissance
rhetoric® ave explainéd.<ls it not-in the same way that the conternporary re-
newal of the theory of argumentation-should be explained?. .- ...

I hope-that these few hints will serve as a starting point-for deeper studies

by sociologists and historians mterested in the problems of the soc:.ology of
knowledge . RN o
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ﬂ’fy.ﬁ‘ - CERT oo .' Lit el
“N, sdLLEGE ENeLisH PROFESSORS have ‘4lways been gei-
exbiis of advice to thieir high'schéol Zolleagites, telling théni what they should
bé doing that they are hot and what they dre domg it they should rot Fe.
Lat'ely, moved by the general cohiskr for | merowng Arerican seéondary edu-
Zation in the mxssﬂe & e;they have been ‘dven freer with thejrs suges“nons z2nd
have made them thore specific. Such critieisth fs all to thie goo&, even though
the' suggesuons Thay soinetimes bea htb!e faive and thelr’ Ol'ympxan tone a
liilé dnngfing. With so large 2 propottion, of high' school’ gradiiates now
en‘tering college, the Thigh schools should know what kmd oF acadeniic) prepa—
ratich the colléges recommend. -
The’ deﬁcxgncles of high school Efiglishi coursds dnd’texboolks 24d ‘of the
Pm'fess;onal preparanon of o ma.ny high sthioo] teachérs of English hdve now
beer, made 2 thatter oF Fublic $oncern; and’ nOhtly $b if any. 'large—scale fm-
prove.ment is th bé hrou.ght about: But what about the dollege English courses
that'riearly’ kialf oF all high'sckiool gradustes will’ takeé s fréshmen’ How gobd
are these courses? How wéll aze they being taught¥ What i$in therx? What ere
their #ihounced puipgsés? What feirs do’ f:'hey take? Do they avoid the peale
neésses and erfors for which college Enuhsh teacﬁers haw blamed Enghsh
Gouises i the secondary’ sthools> - ¥
“As"patt Bf the Dartmouth smdy a large stimbét-of syl]abuses for eoilege
Freshran’ Engbsh colrses were analyzec! in an éffort to shed some Tight on
these' gliestions, The' syllabuses caime from’ rinety-five 3-year colleges’ and
universities, but represented a total of nmetv—elght mdnndua! dorse descrrp—
tons, sitice thrée i umvexs;ties o the lisf hiad separaté programs in composi-
(172 ancf in commumcatmn Bxcept For the dbserice of junior colléges; the
listis & félrly represenr.ame cross section”of Amencan msumtxons of hzaher
educanon Tt mcludes both pa‘ohc and private umversmes, staite’ co!leces
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Atierr R Kimzubszr {1905-2006F was

well known, duting the 1930s and 1960s for-

promating progressive modes of teaching .

composition. This selection is from a chap-
teF i his book Themes, Thizorias;, ‘and Ther-

iy: The “Teachiny of Writing in’ Collagé "

{1943), which was & revision-of his Lmver—

sity'-of Washington: dissertation: research |
that criticized . thm-:yg:cat methods of.

machmg writing by setting nsagpments o
imitate the fonr modes of discourse, That
‘dissertation, Rhetoric i American Collgges:
18501900, was reprinted by Southern

'Meshodlst Umversn:} Press in 1990 H‘IS
work helped form. the ‘national wiiting
across the currienlum initiatives of the
1970s, whn:h pmfessmnalizcd knowledze
about composmg prodessés and discourse

-~tvpes. Affer” his- decondafy ' tebdhirg,
. Kitzhaber directed-first-vear composition-at

Lizh Scate College and directed, first-vear
composition and htemmre ar the University
of Kasisas. He was, president of thie Confer-
encé ob College Comiposition and Comimti-
nicaudn’ i 19597 and of the -Netional
Council of Teachers of English in 1963,



teachers colleges, coeducational liberal arts colleges, liberal arts colleges for
men only and for women only, and a few technical institutes primarily devoted
to teaching engineexing. All in all, there are fifty-eight publicly supported in-
stitutions on the list (including two municipal universities) and thirty-seven
privately supported ones. Seventy-nine use the semester systein, sixteen the
quarter or “terra” system. (These patterns affect to some extent the content
and organization of the freshinan English course.) Twenty-two of the colleges
and universities are located in the Southeast and South, twenty-two ir the
Northeast, twenty-nine in the Midwest, and twenty-two in the West.

. Information gathered from such sources does, to be sure, have certain
obvious limitations no matter how representative the colleges are. For one
thing, it goes out of date rapidly. The syllabuses were all for the academic year
1960—1961; those for even the following year would have shown changes in
textbooks, in emphases, in requirenients, in administrative patterns as a result
of the constant tinkering that this course normally undergoes. (Often, how-
ever, the pattern of change is circular, one program adopting what has been
abandoned somewhere else, and vice versa.) Another limitation is that course
syllabuses are not all equally detailed. Some are literally book length, others
consist of three or four mimeographed pages. Finally, as any teacher knows, a

syllabus represents someone’s notion of the ideal. What actually goes on in
fhe classroom usually has some relation to the syllabus but in va EoTE

upervision and on the predilegtions of the in-
ividual teacher—his special interests, his opinion of the syllabus or of the
fextbooks or simply of the person who runs the program. .

Aware of these limitations, the director of the study made an effort in
1961—1962 to surmount them as far as possible by visiting eighteen selected
institutions on the list and checking the reliability of the syllabuses. The in-
formation contained in the syllabuses when corrected and added to. by that
gathered during the visits has considerable value as a description, accurate in
the main, of freshman English courses as they now exist in a wide variety of
Amierican colleges and universities. ) . o

Anyone reading this many syllabuses or visiting this many freshinan English
programs—or even a fraction of the number—would almost certainly be struck
by at least three main weaknesses of the course as it is now constituted. First,
he would be impressed by the confusion exhibited in the. course—a wide-
spread uncertainty about aims, a bewildering variety of content, 2 frequent
lack of progression within the course. Second, he would notice a variety of
administrative adjustments and precautions that indicate little confidence in
the expertness of those who teach it. And finally, he would notice that. the
textbooks for this course are for the most-part less-rigorous and less scholarly
than those for other college freshman courses.” o T

Confusion in prirpose, content, and organization; inexpert teaching; poor
textbooks: these criticismas will have a strangely familiar sound to the ears of
high school teachers, for they sre exactly the-same criticisms that college
teachers—often directors of freshman English—have been making of English
teaching in the high schools. This is not to suggest that the criticistas of En-
glish teaching in the high schools are without substance-—far from'it. But it is
iraportant to realize that imperfection is not confined to the secondary

“sehiools: : : o

These three general criticisms should be considered first o provide a back-
ground for the more specific account of practices and tendencies that follows.

AIMS, CONTENT, ORGANIZATION

In the most general terms, the principal airm of freshman English is usually said
to be the improvement of the student’s ability to read and write, the assump-
tion being that these two skills necessarily go hand in hand. A state univexsity
in the Southwest, for example; says modestly that its course “aims to give the
freshruan $tudent the mintmurmn skills he will need to-function without dis-
grace as a téader and writer of English.” The so-called “communication” course
adds improvement iri the skills of speaking and listening to the goals. And if
the particulat college does not have a separate literature requirement, tae
statement of aims usually includes teaching the student “to read literature
with understanding'and appreéiation.” The only constant in all varieties of
the course is some provision for supervised practice in writing, but, ironically,
most of the confusion in freshman English stems from- differing notions of
how writing ought to be taught. The most diverse content may be dumped
into the course on the grounds that it will help the student leamn to write better.
The extent of the confusion can be dramatically illustrated by quoting half 2
dozen statements from as many different course syllabuses:

1. The Department of English affirms that the work of this first semester
should train the student in accuracy in English composition. To achieve this
general objective, we should include (1} work in the fundamentals, not in the
intricacies, of English grammar. . . . Some knowledge of basic grammar . . .
is essential to the student who seriously desires to speak and write his native
tongue correctly. We should include also (2) extensive drill on the “me-
chanics” of compositiop—for example, work on. correct spelling and punc-
tuation, on smooth and varied sentence structure, on clear and effective
expression of the thought. We should include (3) training in writing of uni-
fied, coherent, and generally effective paragraphs, since the writing of a para-
graph will involve all of the basic disciplines of English composition. Finally,
as time permits, we should include (4) reading, since through the reading
of good writing by others the student may develop his own writing skills.

2. The general aim is to improve the student’s ability to read and write
throngh requiring stibstantial work with 2 significant body of ideas. Materials
presenting living issues of the American cultural and intellectnal heritage
have been.chosen both because of their usefulness in a language program
and because they are worth knowing for their own sake. It is expected that
the student will improve his ability to read by studying documents important
in our national life, and that he will improve his ability to write by expressing
on paper his own ideas about these issues.

3. Our course fries to motivate the student by acquainting him with se-
roantic theory concerning the nature and importance of communica-
ton. . . . An increased knowledge of a second area—linguistics—ought also
to supply motivation. . . . But there is no reason why the course should be
confined to language problerms. The book of readings permits the inclusion
of subjects in which the students may have a stronger immediate interest.
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#. A question may arise about the suitability of fiction or poetry or dravaa in
a course which presents what appeats to be a.program inexpository writing,
We feel very strongly that the omission of imeginative literature would be 2
greas mistake. Without it, bath the teacher and the student would be robbed
of the kind of richness which can make teaching an art instead of a craff. |

5. We believe that composition Js, best taught when it occupies the place
of chief emphasis in a course and is ngt combined with 3 formal stidy of Iit:
erature. . .. Our experience has léd us to believe that.our students, are s
prepaved in writing largely because-their high school or preparatory schaol
teachers stressed literature rather tham composition; that the study of liter-
ature, if introduced inte 2 compaosition cotivse, bends topush ioto.the back:
..ground the mgre.needful work; that there,is;not time in a single-serester to
do justice both to a study of literature and 1o 2 study. of composition; and
, that the study of literature is properly preceded by a study of language. - ..
- 6. Ml stll ask-our students to-write; -and to write a good-deal: But they ate
asked towrite about the subject Teatter of the course; quite 85 they-2fe in other
-'courses in the college. And when we-considet that otrstudents are asked to
- leatn about the phonemic structure of the spéken tongue;'the relations of that
. structure to the-speliing of the:languagé in'writing; the basic grammatical de-
vices of spoken and written English, the logical: conventions of:classification,
_ definition, induction, and deduction that inform 2n accurate use of the lan-
" guage in intelligent discoutse, we find a gieat deal 10 write aboUE, indeed.

- As” these statements siiggest, the “personial thedriesor “Sirply the
preferences—of the people who have charge of oiganizing courses in frésh-
mari English determiné the nature of the couirse; and what'goes by the'name
of Festiman eamposition®on one catfipus ray bedr Litfle-fesémbldnce 16 a
couise:of-the same name ofi anidther The'coutse niay be based tn dny of the
followirig, or on innurherable corbinatiéns of thene: = 77 = T
e e . Sordees Tt T PEAE TR B HE.
1. Traditiodal geammsar; usage,'and mechanies {pu ctuation, spelling), often
with the familisr exercises in sentence diagraming™ -+~ -7+ ¢
* 2. The“new grammiaf _'”--—»structx.;ra! lmgui‘stzcs B et
37 Literaturé, orgariized by major types, by major figuites, by restriction to a
“certain petiod snchi ab twentieth centriry; or by réstriction’ to sometine’s list
- of Great Béoks oEt}:‘e»West’erﬁ Wodld | s w0 rermthol oL
= Rhetorie ‘of ‘various Kirids; frém the cladsical theory of Ariststl and
Quingilisn to the Exmiliar hineteehth-cefitiiry systeiis of Porageaph devel-
oprent and “forms of discoyrse’ © T T S0 T T See 7T
" 5." Logic, in arhounts ranging from only 4 ddy or two spent diséussing falla-
cies to book-lenigth treatments that dofinate an entite sémiéster’s work
6. Semantics of various kinds and according to various prophets .
7. The commumication procéss and the mass media T "I
&. _Pubi‘_icspea,ﬁng, T 7 T
9. Propagandaanalysis - . .- .- - - . - L e
10 A kind of watered-down sotial science survey based on collections-of
.essays drawn for the most part from current-magazines -

THE PRESENT STATE OF FRESHMAN-COMPOSITION 1 26§

And then there are the maverick courses—sometimes both interesting.and
substantial-—that do not fit into any of these:categories, such as the course.at
a distinguished men’s liberal 2rts collegeithas, 2t Jeast until recently, requiced
each student to buy a box of colored erayons touse in preparing:some of the
sssignments.z'i T D L

. Usually it is. hard to detect much evidence of clear progression in the fresh-
man English course. The secohd-semestex is likely o be either a totally differ-
ent course-from: the: first—a coitrse ini lyric poetry, for example, or.one fr the
short.story; following one in wsage and:expository writing—or 3 mexe repetition
of-the first.sernester distinguished only by the requirement of a long paper.
Dften: there appears.to be:little real difference between the kind: of content
and writing assignments found in the freshman course and those with which
the:student has grown all too familier during the three or four years before he
entered college—topic séntences and the uses of the apostrophe, sentence out-
lines and subject-verb agreement, papers'to be.written on “My Favorite
Teacher,”. “A Happy Vacation,” “My Most Embarrassing Moment,”. -« ¢

QUALITY BF TEACHING” - - i o L i s
Although there are exceptions, ‘especially in smaller colleges, the freshman
coursé is-most commonly.assigned to graduate students who teach part:time
while:working toward an advanced degree and-to jultior mstructors néwly out
of graduate school or recouping their: finances bya few years of full:time
teaching bétweenthe master's degreé and the doctorate. The'latter are-found
most commonly where no advanced degree in English is-offefed. The former
fiourish af almést every univessity that offers.a’doctorate-in English-and at
mdnyinstirutions where only a mester’s degree is available. The plan:is attrac-
tivé:to the administration because it means substantially cheaper teaching for
the [argest-course oh the campus. It fs-ttracrive'to the senior professors in the
English-department because it means customers for the graduate courses that
they want to.teach. (At more than orie institutionthese-part:time teachers are
2kmost the-only custorners forthe graduzte courses.yAnd it is attradtive to.the
sraduate students themselvés because it offers them'a kind:of subsidy without
whick: most-of them would be unable to seek advanced degrees. - .+ -
Some of these teachers are enthusiastic, experienced, expert; more ave bored
or resentful, lack previous teaching experience, are ill-informed.on what they
are supposed to teach, particularly on language and comiposition, and are
teaching with little supervision or guidance. Part'of the trouble is the'sheer
size of the dperation, especially in the state tniversities. Last year, for example,
one such institution hadl-s freshman class of 7,500, which ‘was-divided -into
sections of approximately twenty-fve students each. This meent sonie300-secs
tions of freshman English to be taught. All of them were-taught by graduate
students since the university could not afford to hire enough experienced-and
expert teachers for so large a program, even i suchi-people were available in
the necessary numbers-—and of course they arenot. - - et e T
- Another part of the difficulty is the lack of status that the freshmain ‘coursé
has long suffered foni.‘On taahy campuises freshmah English has been aisub-
eollegiate course, one thiat is cleazly more appropriate to the ‘high school than
to an institution of higher education.-Ir imtellectual rigor it has too often
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been infericr to other Freshman courses. Most Englislv departments-have re-
garded it as a kind of therapy that they perforre withour enthusiasm; -and they
have made it into 2 narrow]y practical how-to-do-it course with few ifany
intellectual pretensions. In man universides that are unable to-impose en-
ce reauirements, the [feshman English course =8 Trankly
fﬁmals as 2 means-of weeding out academic Tmdesirabies who
@Wmed from enrolling. Because of the kind of course that iresh-
5 English has becoms as a resylt of these cireumstances; the best minds in.
thé profession have ravely concerned themselves with it orits. problerms. Few
first-rate men have taken the trouble towrite textbooks for freshman Engiiﬁh.-
Agreat deal of research has been done on aspects of the course but alinost in-
variably by professoxs of education and their graduate students, hardly éver
by people whaese primary interest is ‘English. Tr is seld - t most
seachers-—even most graduate smdents—] ook Torward
. ons TRAT TRey Raely aYiTE and too often do not give thelr best. eltoms ¢, -
~E T THGER OF the poor teaching that one 5o often finds inrfreshman English
is less the result of inexperience and indifference than of inadequate pro_Eef—
siona prepacation—as indeed it is in the high schools also. The blame. for this
state of affairs must rest squarely with the college depaitments of English that
Have given these teachers their undergraduate and graduate education: Ere-
occupied with the study of literature, English departmentsseldom reqirre the
ture B jgh school or college—to fake courses, that wouid
3% him a gennine p rofessional competence’ teaching either language or
compesinon; yet it has bee

hest efforts to.

esfirnated that for the.hirst six years of his career
T eollege English teacker will find that 90 pereent of his téaching will consist
of classes of freshman English in-which he is supposed-to-teach both. langnage
and writing.! Missing from the usual English curriculum for'the prospegtive
teacher of English-dre courses i advanced compostion, history.of thg'Enghjsh
language, the modern. study of English structure, rhetorical theory; ,Enghsh
prose style, logic, semantics. The euiculum is almost entirely Hirerary; with, Ehe
vesult that-xhe-youn%tcaeher of freshman English js ill-prepared. for the job
he is asked:to-do an theach the lterature for
which his studies have qua o The eifect of this atiitude on the quality
oF teaching and on the morale ok Teacher and students can be's;u.rn-lniseé.. -

. . . tet

QUALITY OF TEXTBOQ _ : e o
Frashipan Textbooks in many fields could stand considersble fmproving, but
those for freshman English courses—in particular, the handbooks and the
books of readings-—arce, as a class, likely to be among. the poorest, the least
scholarly, that the student will encounzer. T here are some good books apong
them, of course, but they are the exceptions in what has-become a fantasti-
gaﬂyovercrowc_iéd_ﬁeid, R F Y
-Most:handbooks are-deficient both in their view of language-and in their
theory of chetoric. The attitude toward language that one finds in most of the
current handbooks Is still largely presexiptive, thoughit is true that this enypha-
«is has lessened over the.past ten years. Few books, however, haveyet tried to
present to the college. freshman even 2 small part ofithe new knowledge abont
Janguage that has revolutionized the serious study of this subject in the last
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several decades. As for rhetoric, the majority of handbooks present 2 desiccated
thetoxizal doctrine that has probably done 2 good deal more over the years.to
hinder good writing then to fostex, Iv—the position of the topic sentence and
mechanical rules for developing expository paragraphs, sets of cxitical absirac-
tions which the student is urged to apply to his paragraphs and themes like 2
foot role to a plece of lumber, injunctions 2bout length of sentences {not 100
long, not too short), and the importance of figures of speech. . ..
The books of readings, used presumnal alvsis and imitation but actu-
ally sexving more often than not merel 2s springhoards for ussions of thines
Th general, art 3 phenomenon peculiar to freshmen Hnglish. Again, it must be
admitred that sore of these books have been put together with intefligence and
taste, but the overwhelming majority of them are cut-and-paste affaizs that can
ill sostain a course of true college grade. Typical section.headings in one of these
books inchade “The College Scene,” "The Relations of God to Man,” “The Indi-
vidual and the State,” “The: Meaning of Americe,” “Freedom of Expression,”
“Man and Wornan,” “The Art of Living,” and “Science and the Future.” The last
of these, in the volume quoted from, is followed by the parentheticalsubheading
“$Vhere is science taking us?® The answer presumably is contained in the forty
pages that follow; in which an article on detergents is sandwiched between
Heredotus's explanation of why the Nile overflows and 2 selection by C. P Snow.
The overabtindance of textbooks For freshmen English has already been
mentioned, butit will be of some interest to spell out the‘extent of thisabun-
dance  little more exactly, As part of the analysis of freshrnan:programs, a list
was made of all the textbooks that were vequired. Seventy-sixof the ninety-eight
course descriptions specified texts. Leaving out dictionaries, complete literary
warks, and the so-called “controlted research” or “source” boaks; the list io-
cluded the following: i C . . A

57 different books of readings {two-thirds in usé at only one college) .
24 handbooks (half in use at only one college) - +..0 = o o
12 workhooks {all but one in use ar different colleges)

4 handbook-xeader combinations . - .-

. 35 literary anthologies, - -

22 miscellaneous tesithooks

tncluded in the miscellaneous group were four resezrch-paper manusals, three
books on linguistics, two.on-public speaking, two on logic and semanties, two
on logic alone, two on developing reading skill, a style sheet, 2 glossary of lit-
erary terms, 2 book-on how to write technical reports, a pamphlet on spelling;
another on using dictionaries, & massive cultaral, intellectual, and social history
of the United States, and finally something-called 30 Days 2o a More Powerful
Vocabulary . - .. A L
Froin the fact that-at seventy-six colleges and universities fifty-seven different.
freshyman essay anthologies are being used, one can draw a number of possi:
ble conclusions: (1) these books are so nearly alike that jt.matters e
dle which one s used. {2) Eads and novelties aifect choice of these books'as
rmuch as they do choice of wormen's hats. (3} Local authorship. plays a large
patt in the decision to adopt ope of the books, since wwo-thirds of them are
used at only -a;single. school on the list, often. where one ‘of the authors is

S K
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emploved. (4) The glat of these books, allproduced by presumably busy-schol-
axs; suggests that theijob of putsing oné of them together-is considerably less
burdensome than: the writing of modt otherkinds of books. (3) Fifty-seven
different books of readings for what in thecry is-the same course suggests'a
egtee of uncertainty.ahout. the dims _methods; and proper ¢onts at of th
Cotrse. Perhaps rione of these ifiterpretations i3 entirely-true, but none is
“WEOTy false either, Certairly theve is an extraordinaty nurhber of these.-cal-
lections oft the'market, and they'come and go with extraordinary rapidityl
~After this survey of the difficulties urider “which' the freshman-English
course labors; it will Be wseful to look mioreelosely at the coursé in its various
forms to-get soine'notion of the'specific policies that goversi-the work done in
it. The practice is now ghmost universél-of oaldng semé provision to segregate
studerits in thifs course by their presinned ability i English composition. Since
the course pattérns that tesult from"$uch 2 policy differ considerably from
ané another, it will be best to look separately at those for pooily prepared-stu-
dents; for superior students; arid for the idajority of students whd fall-info
neither 6f thesé groups.: Poe D eer et s e T IR

REMEDIAL COURSES® ™ - LT oo
The ‘nuiriber of colleges and universities: offering remedial English-courses
has dropped sharplyin theilast several years: Though thetrend may be said to
have been started by the widely publicized decision of the Univérsity of llinois
to drop its own course, it as been.reinforced by the pregsure of rising encoll-
ments:and by-the recent hstional concetn for.raising éducational standards
at all levels. A fittle more than haif of the ninety-five schools.whose freshman
English programs were studied had no such course on their books in
1960—1961; and at least.three of those that did dropped the coursis the next
year. Probably no wore than 40 per cent 6f thie schools sill offer the'course;
often, though not always, these schiools-are Jocated i states.where legal re-
quirernents prevent selective admission<One uhiversity in the South frankly
cells its course “subcollegiate” and sags that the main‘object of the course "is
to teach high schaol English to weak college students.” It underlinies the point
by requiring a high school textbook of grammar and rhetoric. A few schools
that do not have a formial remedial course maiitain: “writingclinics™which the
- poorest students are either required o invited to attend iniorder-to get special
MJF‘& hélp. Iticreasingly; students appear-to be put orrtheir own fh such rnatters:
o “This help s available; it's up to yoir whethet to'take advantage of it.” - - ->-
L ~ ©F those schobols that still offer a remedial course; abouf two-thirds give it
D3 ithout credit, sand-néarly ll the othiers. hedge.the credit abott with soirie
X5+ kind of restriction. In some phaces the credit does not count toward graduation;
and thius a student taking the course bias a.three-hour deficiency to' ke up.

. SA T others; the student is required to attenid class five hours » week but-gets

i only three cfedifs. - . .- P R T
e “To-thirds of the schoals that give the course offer’it as'apart of the regular

curriculum, availeble during school houxs and taught by inembexs of the En-
ohish departmerit {though nearly atwsys graduate students or finior instiuctors).
No fee is'charged.-The others have removed it from theEnglish departmient
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entirely and offer it, for a special fee, by-extension {in the evening orby cor-
tespondence) or in the summer session anlfs - .1 <. L oL e
. Students are assigned to remedial courses on the basis of standardized objec-
tive placement tests, often backed up by one.or more compesitions: Most
schools have provisions_for correcting errors-in placement, eithér. upward: o
Jdownwaxd, on the evidence 6f the first two or three themes written in whichéever
cotarse & student has been assigned to. The percentage of students put ja réme-
dial courses varies widely, from 40 or 45 per cent ar thrée universities on the list
to-only.5 or 7 per cent af other institutions. The mean s.about 15 per-cent:::- .
The content of these courses is,; 2s would be expected, inainly drill on' grarn-
tmar; usage, punctuation, spelling, and elementary thetoric-~sentence struc-
ture, the simpler kinds of paragraph structure. Workbooks are. commonly
uséd, often taking up more time in the course-than practice in actual compo-
sition does. Papers are-customarily assigned anithe rate of one a week, though
written exérejses of one kind or ancther may come more often. The papers.are
nearly abways short—no more than a page or-twor—and-often may consist of
onlya single. paragraph. Topics generally are pointed toward the $radent’s.oym
experience and call for simple narrative or expository trestment. A large pro-
partion of the writingis done in class, sometimes all ofit. The reasorvséems to
be compounded of a-desire to give more individual help tothe student as be is
composing and:ar anxiety to be sure thet the student is doing his own-work.’
PROVISIONS FOR THE SUPERIOR STUDENT "~ n

As college English departments have shown less and less concem fox the needs
of the dullest and most poorly prepared.students, they have taken a sharply in-
creased interest in the needs of those- who. are brightest .and best prepared.
More than gwo-thirds of the ninety-five colleges were making some special pro-
vision for superior students in 1960-1961; and since this:trend s still on the
rise, there is no doubt that the proportion is even higher-now. Among those in-
stitutions that apparently were not making seme effort to accommodate the
usual freshman English requirement to the needs of the bright student were
three small.and highly selective colleges that do not teach freshman. English at
all: at most of.the others, special. treatment for individuals is possible through
the Advanced Placement Program. B S

The pastienlar arrangements made for these students take many forins. In
some mstitutions a few students may be totally exempted from any requirement
in. freshmen English,though they will nsually be required orencouraged to
elect one or more advanced: courses in English. In many places Bright students
are.exempted froin a part of the normal requirement—tkhe. first term usually—
then either made to take the rest of the regular sequence or, more-coinmonly,
put in an accelerated: couyrse that combines in one term- the work of. two.
Sometimes a grade of A or B in-the accelerated course will confer double
credit; more commondy, students satisfactorily passing the conrse are. asked to
elect another English course, nearly, always a-more advanced one in litera-
ture: Some colleges and universities do not exempt students at all but instead
put them either in-homogeneously grouped sections-of the regular course in
which the standards have been set higher than in the regular sections orin a
special full-length sequence with different textbooks—new. courses, really,
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more challenging to good students than the regular cotases would be. These
seetions often are quite small, a dozen or fifieen students.? Lo
- The students thus singled ut for special attention are identified inlswe:_rg]
ways. Colleges and universities that use the College Board tests are likely to
rely principally on scores for the Verbal Aptitude T&ﬁ_‘. and the 'Esghsh Com-
position Achievement Test, together with the "Writing Sample \_vhen fris
avpilable. The decision may be shaded-with such other factors a3 high schoo'l
grades; an evaluation of the high school jtself, znd predictions of a student’s
academic success made by high school teachers and. principals. Tostitutions
not afflizred with the College Board use a:variety of other objective tedts,
sornetimes-locally developed. These tests may be supplemented by a short
theme. A few schools exempt students from the first-term course solely. on
test and other data assembled before actuel enroliment, Most require eiigibl_e
students to take a special proficiency test and to pass jt with distinction. This
examination i usualiy an imprompta composition on.a’ topic-demending
rather lengthy and complex treatment. At still other institutions, students are
not exempted fony the first course but may be exempted. from the se,con.d_ on
the basis of grades earned in the first—usually A or-B. There are great differ-
ences from school to sehool in the percentage of students for-whom these
special ammangemeits are made. At some, a5 many as 2 fourth. of the fr.eshman
class ave exempted from the first course; at others, as few as 3 or 4.per cent:
In the specisl sections and courses, sometimes the same texkboolfs are used
as in the regular classes, but the level of class discussion, the quantity of read—
ing, and the quality of writing are adjusted to the greater potential of superior
students. Usnally, howaver, some o 211 of the rexts will be different from'those
used in the other classes—Ilomger, more difficult, often more 'of them.: )
The great majority of these special classes have a pronounced lit'etai? bias,
nsually with considerable writing done in connection with' the study o'f Literary
texts: Sometimes literature is frankly in the foreground-—courses in Hrerature;
with occesional assignments in writinig; other courses claim o be pnmanly
ones in composition, with literature read mainly to serve the purposes-of in-
struction in writing. When the pattern specifies more then one course, the Bt-
evary emphasis'is likely to be stronger in the later course or courses of th_e
sequence, which sometimes become purely courses in Eterature, with examni
nations the only writing. . . . T
-. Perhaps.most commonly the literature content comprises 2 suvey of major
types, though a sort of indiscriminate *great boolks™ or world Htaam mpha..-
sis is-often found. One Midwestern university has prepared several lists of six
or eight paperbacks, each list dealing with 2 common theme (”Th.e‘ Dead Séa
Scrolls,” “Frend and His Crities™. Instxuctors of the special sections choose
one of the groups of titles-as the reading for their classes. i o
The wiiting in these special courses is usually expository; if the term is con-
strued broadly o include the kind of enalytical and evaluative writin‘g.thajt
arises from the close study of literature. The total amount of writing required
is usually greater than in the regular courses. Papers are likely to be fewer bat
longer—800 o 1,000 words rather than 500 to 600. At least one uxfnsually
long paper is a normal feature of each special course. This paper, which may
range anywhere from- 1,200 ro 5,000 words, is ‘based either on one of the
many “controlled research” books or on Iibrary investigation. Co
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THE STANDARD PROGRAM, 7 . ST
Dépending on how inény students a particular college separates from the top
and bottom of the-pile, the-standard freshman English. program may €nzoll
anywhere from-55 ta 97 per cent of the freshman class.-For the -ninety-five
schools studied,.the mean is sboiit 75-per cent. T el

- The privaary emphasis in the-first course of the standard program is on ex-
positoryréading and, writing; better than four out of Bve of the colleges on the
list-exhibit this emphadis. Early in the term-it is a. fairly common prectice to
require some reading of biography, autobiography; and description and: torask
the:student to write a few nerrative or descriptive papers based on personal
experience, hit this work is usually intended only as-a preliminary to the
study of exposition.: + . N

+ Exceps for 2 few highly individual programs, the remaining fifth emphasize
the study of Jiterature, with writing assignments growing out of this study. The
literatare is miost.commonly crganized by: types; the-writing is -analysis and
criticism of individual works. With a few exdeptions the colleges where this
literary empbasis-appears in the fust term are those with rigorotis standards
for admission~the vy League and-a number of small, kighly selective Iiberal
axts colleged, One explanation: fox this tendency; and the: one-most likely to be
advanced publicly is that most students-at such schools.are bétter prepared
in Englishr than the average enteving freshinar: dnd ean safely forego-systematic
instruction in- the.mechanics of composition-and the rhetotic of expository
prose. This-gxplanation is by-nio means frrelevant, but-certainly another to-be
considered'is that- maay of these colleges have'a long tradition of belletristic
study in the-freshman course that they 4re relirctant to depart from. . .

Though the main focus in the first term is genereily on the reading and

writing of exposition, a number of. other concerns-appear often enough to de-
serve mention. One of these is'the familiar‘review of fundamentals,” a survey
of the conventions -of grammar,; usape;-and puncudtion that the student has
suffered through annually from.the seventh grade on.-At some colleges the
“review” may last all term; at others it comes in the first weeks.-This feature
of -the.freshman couise appears to be declining, however, especially where
envollment pressurés have becomie:acute orrwhere thete has béen an appre-
ciable rise in'the quality of students admitted. At-such colleges the level of
perforrnanice expected of stadents has been raised, with ‘the result that class
discussion. of elementary.ervors in-correctness-is being drastically.reduced
and often eliminated. Increasthgly, students are left to decide for themselves
how much reviewiny they must do to coméct this kind of mistake. The errcrs
iritheir compositions areidentified by the teacher, but unless a certain error
is being made by 2 considerable number of students in the clasg; it4s not dis-
cussed-during class-time; the student is referred to 2 handbook for enlighten-
ment or (in chronic cases)io 2 writing clinic. In effect, many.college English
departraents are now saying—end- meaning it--that matters. of this sortare
not a-proper subject for-collegiate instruction and-must be learned before the
student enters college.. : : © - - Sl N
Another concern of the first term-of freshmar English is the seridus study
not just of so-called “functional grammar” but of language itself;- espetially
English. The study is justified not primarily as 2.means of improving writing
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but rather for its value in 2 scheme of liberal education. About 2 tenth of the
courses examined included some work of this sort, often extending over sev-
exal weeks. Another discipline figuring in the courses of the first term Is logic,
which appears in about one course out of eight. Sermmantics is a third; appear-
ing ebout as often as logic but taking up much less room in the course now
than when it was at the height of its-vogue fifteen or twenty years ago.. -
In the second course of the freshman English sequence, the pattern in col-
leges on: the semester system is likely to differ from thatof those on.the quarter
system. Under either plan this one year of English will be, for most students,
the only required work in the subject- The second semestar i, then, more often
than not the texminat conrse, and with this in mind a little over: two-thirds
of the English departments operating en the semester plan require the reading
of literatisre in this term to ensure chat all students will have ar least 2 mini-
mal exposure. The writing tends mainly to be apalysis and criticism of the
literatnre. S : e e
In colleges that are on the quarter system; which provides three terms-in-
stead of two, only 5 fourth of the programs specify.this kind-of reading and
writing for-the second-course. The most prominent emphasis. in the second-
quarter course is.0n logic, particularly in relation to argumentative and éxpos-
itory reading and ‘writing. (Ouly-abeut a fifth of the colleges on the semester
system have this emphasis in the second semester, though two of the three
that require 2 third semester of English include logic in that course.} -« : ° -~
. Another kind of emphasis that can be observed in the second-term courses
is ‘advanced rhetorie, usually in conjuncrion with a more sophisticated stody
of exposition than ias found i the first teem. OF the colleges.on the quarter
system, xoughly one out of five has this pattern; of those on the semester plan;
one out of ten- . . e s Lo
In the third~quirter conrse, more than half of the colleges using this plan
specify literary readings (with selated writing), since this is usuelly the terminal
course of the sequence. The others show-a great variety—mass media, style,
semantics, logic, exposition, American civilization. Some writing, usually expos-
itory, is customsary regardless of course content: - - et
- In colleges and universities on the semester plan, the. amount of writirig
varies in the fest semester from 3,600 words to 10,000. The first of these fig-
ures comes from an Ivy League oniversity which asks its freshren for three
1,200-word papers in its one-seimester course- (it 5 a:course in lterature).
The second comes from a college on the West Coast which requires its freshe
tmen to write 20,000 words in two semesters of English composition. The'mean
figure for the institutions on the Yist is about 6,000 words in eleven themes:
These papers average 500 0550 words, with those written in class & Hite
<horter and those outside a Jittle longer. In the second semester.about ten
papers are written, but since one of these is usually a “long” paper, the total
rurmber of words wrirten in this term approaches 8,000, e
Whers the quarter system §s in £ffect, about seven themes are written in each
of the three terrs. The length of papers averages 500 1o 550 words in the first
and third quarters but 700 in the second, when it is usual to require a longer
paper, (Only a few colleges ask for another Jong paper in the third quarter.)
A few schools on the list require a long paper in the first term it is rarely 2
vesearch paper but instead an extended narzative ot exposition of the same
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genersl kind that the student has been wiiring earlier. In the second term three-
fourths of the freshman programs require 2 ldng paper. end a litile more than
half of these ask foi the usual “library” paper. Most of the others base the as-
signment on one of the many “controlled research” books, which ease the
strain on Ybrary facilities-and reduce the danger of plagiarism. It is interesting
that about a fourth -of the programs do not-require any kind of long paper.
The syllabus of one state universicy tells instructors that they may assign papers
aver 1,000 words long if theywish, but they-should do so™only after the most
careful consideration. Alinost:all detected plagiarism in English 4 themes occurs
in papers over:1,000-words long. . . " o T .
The great majotity of young people entering college each fall-can expect to
do 2 lot of fmpromptu writing in'their freshman English classes. A few colieges,

o

in fact, require all themes to be written in class, and many require half-The |

mean would probably be ar least a thivd. The few colleges that do not insist on
one or more impromptu papers are generally those with very selective admis-
sion policies, but ever: in the lvy League class themes are not unknown. These
papers always count more heavily than these written outside of class. The ex-
planation is that'class papers are the only ones that the instructor can be
absolu;ely sure are the result of every student’s unaided labors. A number of
collegés require the last two or three papers of the course.to. be written in
class; the student must get passing grades on these themes to pass the course.
In-spite of the pressure of rising enroliments, themes are usually marked
and graded by a student’s own.instrucror rather than by a thermne reader {even
though the instructor may often be a graduate student just beginning to-teach).
This situetion may not: Jast. Several colleges. and universities are pow using
readers for themes, The growth of the “lay reader” plan in high schools may
sbon encourage college administrators to extend:ir to freshman English courses
as zn economy measure: though graduate students can scarcely-be called
expensive labor, housewives cost even less. N A
et

A NOTE ON THE COMMUNICATION COURSE

'1:11\: sp:ecxsl variety of freshman English course called “Commenicatior” (some-
times “Basic Commupication”) is distinguished from the usnal composition
course by {ts primary focus.on the process oFcommunication, often in  fairly
sophisticated way, and on the four “communication skills,” readiné, writing,
speaking, and listening. The typical course of this.sott is oriented more toward
the social sciences than toward the humanities. The orientation of the tom-
position course is the reverse. The communication course is concerned more
with the accuracy of verbal expression and less with its esthetic quelities. The
compfasition course tends to be equally concerned with both. Linguistics, se-
mantics, logic, persuasion and argument, group dynamics, and the mass media
are 2ft likely to be studied in 2 communication course. Required reading seems
rarely to be literary but consists instead of books and articles on language and
communication and of newspapers and magazines studied as examples of the
mass media,

Fifteen years ago communication courses were springing up everywhere.
By 1948 there were 200 in existence. Today their vogue has largely passed.
Most colleges and universities that once had them have abandoned them
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entirely; some of the rest appear to be choking them off with varicus adminis:
trative restrictions; 2 few others have kept the name but-have dropped-attempts
to. give instruction in Spesking and listenibg and have in effece ade the
course into simply another variety of composition. course. it - 0T oe
Among-the ninety-five institutions on the Hst, only stx retain fill-fiedged
communicitior courses thatoffer instruction and practice in reading, viriting,
spesking, and listening. Threeof them, part of 2 “general. college” pattein
withisy state universidies; exise alongside much Jarges, conventional programs
in composition. Three others; also-part of 2 jerieral education curriculum,
seemn to have maintained their vigor undiminished, at least plrtly as sresult of
2 considerable degree-of adtainistrative independence that they have enjoyed.
‘Rately, an'otherwise conventional composition progrant willmakea ndd to-
wiid the: claims of spoken English- by requiring one or twa short.{3-mintite)

speeches during the year. Butfor she most part, except for-the surviving com~
rrunication courses, freshman’ Eriglish programs-do not atteropt toigive: for-
melihstruct?dnin‘oraidiscourse. N e T EPRTT S ICH SUS SR NEERLIEY

The most-exciting educational developmient of the last half dozen years-hias
been the widespread effort to improve the quality ofinstruction in severstof the
basic academic sulects, maifily by identifying and coricentrating; more directly
upon their central principles and by bringing their content more neatly intor
line with gurrent knowledge of thie particular disciplines. On thé strength of
the analysis just concluded; one finds lirtle evidence that the people-wha plan
and yon freshynan: English- courses, or those who write textboolis-for’ these
cotirses, have been at ail conscious.of this movement or of itsbearing onr their
own concéms. Most of them are still.doinig businessin the same-gld way at the
same old stand; Freshman Exiglish in the nation’s:colleges 'and universities is
noi so-confused, so clearly in need of radicat and sweeping reformms, that col-
lege English departments can contimie to ignore-the situation-only at. thelr
increasing pexil.
NOTES B I B IL . .-
- The Basic Tists in the Teacking of Englidh, presented by, ‘nembets of the Améritall
Sicidtes: Assoetusion, Coflege English Associktion, Modern Limguiage’ Asscciatioh, 4hd
Natidnal Councdl of Teackiers of English, 1959, p-12." ™5 & - v r3mn T
.25 For # Fuller-discussion of -edemption policy apd -procedures;s sée Appendix A,
PR 157163, L et R s
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o 'I‘heFreql{enf:y and Placement of Topic .
"L Fre. . SentenceéS i Bxpository Prose - 7

_ Ricarp Brabpock .
B
g&;,}& RTINS - 1L o e e .
. L% Bosr TEXTBOOXS .on English composition have pre-

sented some.concerted. treatment of topic sentences, long hailed as
organizing a:'w:riter's ideas and clarifying them. for the veader. In the :;ii;so;f
ular composition textbook of the nitieteenth century; for exatnple, Alexander
Bain recognized that topie séntences may come at the end of 2 destriptive or
mn:oductory paragraph, but he emphasized that expository paragraphs -have
topic sentences snd that they usually come at the beginnings of paragraphs:

19. The opening sentence, unjess obvicust i d 't thdi-
. g sentence, ly preparatory, is expected to indi-
- cate the scope-ofthe Paragraph. - 1% This rule is most-divectly applicable. ::] é:— -
. pository style, where, indeed, itis almost essential (Bain, 1890, p::108). .. « -,

]

In ox;e.c;i’the ﬁo¥§m§¢;§omﬁsiﬁbgﬁﬂoag of the present, Gorrell and
L oTe of the present, Gorrell and
?.mrdpresenf - similar statement about topic sentences—a statement’ wha;zh
is paralieled in many other rextbooks these days:.. o ewn oo

. Jopic sentences may a‘?Pear anj'.w.he;-e‘ oreuen be-“- . " butemost mod-
, OF* itted.:. . . butsmost mod-
ern, carefully sonstructed prose rests. standardom i
.- have topic sentences to open them_ jG.n,l. .. p-atlragraphs, mm of “Thlcb
And‘;f-ls_{te;-ns:m‘ -1 'arah;-P . '” e N "..-.. St e
N -y .E avagraph Patterns”™ in 2 commercial test of “writing,?
{_t)l;;ﬁ::;ﬁnlve-tze identification of topie sentences in brjef paragraphs. In eé%h
ne three, the comeet answer is the frst. e i h (Basi
Skills, 1970). L sentencem the parsgragh (Besic
How muck basis is there for us to make such 11 ,
n statements to students or to
base testing on the truth of them? To clarify the matter, | studied the para-

graphs in representative contemporary professio iti i
nal -
o thers s oo po . pr vriting, seel@g the an

T

1. What p_ropor!:ioh of'thé}éxﬁg:r"aéﬁs: cpg;aj;:x mp:cséntqnces’ IR
2, WI::ere in the paragraphs do the topic sentences ocour? .. _.-
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tion. This. article was published in RTE.in gmwm(geiés? Rmarck ﬂf Wmm




